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Ratcheting Up the Three R’s 
All Subjects Instructional Unit Plan 

Subject: English Estimated Length of 
Unit: 9 weeks 

Beginning Date: Projected 
Ending Date: 

 Course: Unit 3 (Guts) Grade 7TH 

Unit Theme, Big Idea, or Essential Question: 
1.  What characteristics are common to people who will themselves to survive? 
2.  What are the different connotations of the word “survive”? 
3.  What are the advantages of written argument over spoken argument and vice versa? 
4.  How does the length of a sentence affect a reader? a listener? 
5. What message does wordy and/or redundant writing send to a reader? Unit Theme, Big Idea, or  

UBD Stage One-Desired Results   

       A. Students will be able to independently use their leaning to… (Transfer Goals) 
1.   Compose effective argument 
2.   Speak persuasively to a group 
3.   Avoid wordiness and redundancy in writing 
4.   Recognize effective use of survival skills in characterization 

       B. Students will understand that… 
1.  Without determination and the will to survive, it probably doesn’t matter what other 

characterization an endangered person has. 
2.  Pop culture has trivialized the meaning of “survive”. 
3.  Spoken argument has the advantage of voice and timing, but a written argument has instant  

replay. 
4. Readers hurry through short sentences and react emotionally to their content; longer sentences 

make readers slow down and think. 
5. Careful revision prevents wordiness and redundancy. 

       C. Students will know… 
1.  When to use short and long sentences to best advantages. 
2.  How to make one word do the work of several. 
3.  Reach closure without using cliché’ transitions and without summarizing 

       D. Students will be Skilled at… 
1.  Evaluate his/her evidence in the most advantageous order 
2.  Sequence evidence in the most advantageous order 
3.  Revise his/her own writing for wordiness and redundancy 
4.  Effective Communication Skills: for oral presentations and discussions- group work 
5.  Effective Task Completion Skills: for out-of-class reading and note-taking 
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6.  Effective Team Member Skills: for group work such as the narrative for the cartoon 

Frameworks and Common Core State Standards 
   
    

Frameworks 
CCSS Reading CCSS Writing CCSS Speaking 

and Listening 

 
 
 
 

  Language 
SL.7.1a- 
SL.7.1b 
SL.7.1c 
SL.7.1d 
SL.7.2 
SL.7.3 
SL.7.4 
SL.7.5 
SL.7.6 
L.7.1a-
Demonstrate 
command of the 
conventions of 
standard English 
grammar and 
usage when 
writing or 
speaking 
L.7.1b-Choose 
among simple, 
compound, 
complex, and 
compound-
complex 
sentences to signal 
differing 
relationships 
among ideas 
L.7.1c- Place 
phrases and 
clauses within a 
sentence, 
recognizing and 
correcting 
misplaced and 
dangling 
modifiers 
L.7.2a- Use a 
comma to separate 
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coordinate 
adjectives  
L.7.2b 
L.7.3a 
L.7.4a 
L.7.4b 
L.7.4c 
L.7.4d 
L.7.5a 
L.7.5b 
L.7.5c 
L.7.6 
LP.7.3.1a 
LP.7.3.1f 
LP.7.3.3a 
LP.7.4.lf 
LP.7.4.1g 
LP.7.4.3b 
LP.7.5.1a 
LP.7.5.2a 
LP.7.6.1c 
LP.7.6.1d 
LP.7.6.1e 
LP.7.6.2a 
LP.7.6.3a 
LP.7.6.3b 
W.7.8 
W.7.9a 
W.7.9b 
W.7.10 

 

UBD Stage Two-Evidence 

Pre Assessment   
• Attach Copy at the End of the Unit 

Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 
of the points possible coming from constructed response questions.  

• Proposed Date for Traditional Assessment _______________  
• Attach a copy to the end of this unit. 

B. Project-Based Assessment Choose four options for this Unit of Instruction that students can 
choose from for their project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric 
for each choice.  

• Proposed Date for Project-Based Assessment Presentations __ 
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• Attach a copy of the handout explaining the choices for the project and how to 
obtain the rubric  to the end of this unit. __________ 

Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  
Comic Strip  Diary 

Interview   Letter to the Editor 
Newspaper Story Radio Program 

Newscast Monologue 
Poem or Song Slideshow 

Brochure Model 
Press Conference Play 

Soundtrack Essay 
Rewrite Oral Interpretation 

 

Introducing the Unit 
Anchoring Activity 

This activity should engage the students and establish the relevance of the entire unit of study. 

Anchoring Activity 
Video Clip,  
Song,  
Poem,  
Current Event 
Brainstorming Activity 
Socratic Seminar 
Other_______________ 

Description of Anchoring Activity 
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Now that you have established what the students need to know and be able to do at the end 
of this unit of study, now plan the day-to-day learning experiences.  

Overview of the Teaching Activities for this Unit of 
Instruction 

UBD Stage Three-Learning Plan 

Lesson # 
Date/Day 

Teaching/ 
Delivery Method (What I will say or do) 

Check for Understanding  
(What will the students say or do) 

Day 1-4 Ask students what does the word 
‘survival’ mean to them. 
Group students and introduce the 
“Survival Scenario Game.” 
Discuss each group’s decisions and 
let them explain their choices. 
Read aloud and annotate the first 
half of the story, “The Law of 
Life” by Jack London. 
Students read and annotate the rest of 
story. 

 
Group completion of “Survival Scenario 
Game” 
Completed annotation of story. 

Day 5-9 Introduce Sudan by watching 
Youtube video featuring Linda Sue 
Park. 
Locate Sudan on a map. 
Discuss the theme and note that 
every story has a theme. 
Discuss the book “Guts” layout 
and tell how it is different in that 
and the way it is told. 
Give a bio of Gary Paulsen. 

 
Write in journal an ongoing timeline of 
events of both Salva and Nya. 
 
Read daily and respond to questions. 

Day 10-13 Introduce any unfamiliar words. 
Discuss how the book came to be 
written and how it relates to books 
they may have read in the past. 
Read aloud and discuss the unusual 
structure. What was the main idea of the 
first part of book. 

 
Write journal response to action taking place. 
 
Note what the action has to do with survival. 

Day 14-18 Review previous reading. 
Can you relate to Paulsen’s 
childhood? 
Discuss the imagery that he used in his 
descriptions. Does it make the book come 
‘alive’ for you. 

Chart each incident and relate your response 
as to how you might have handled the event. 
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Day 19-23 Have students find the two articles 
“lost in the Olympics” and 
“Caught in a Colorado Snow 
Storm. 
 
Continue reading the book “Guts” 

Read and annotate articles, discuss 
annotations. 
 
Answer factual questions about the text. 

Day 24-27 Discuss the point of view in which 
the book is written. Tell why some 
of the  informational text may not 
be the same if someone else wrote 
about the same incident. 
 
Read for understanding. 

Students should realize that people 
see things differently even though 
they are talking about the same event. 
This is why it is called their point of 
view. 
 
In journals, students describe an event  when 
they told or were told accounts about the 
same thing, but the information was 
different. 

Day 28-31 As a class read and annotate text, 
“The Clever Old Woman of 
Carcassonne.”  
Students work in small groups to 
discuss and answer questions 
 
Read “Guts” 

Students finish reading fiction 
selection adding annotations for 
characteristics the lady processed that 
helped her and her village. 
 
Write a paragraph “What characteristics did 
the old lady  demonstrate that helped her and 
her village?” 

Day 32-36 Review of previous reading. 
Students read independently, then 
discuss text. 
 
Introduce excerpt from Narrative 
of the Life of Frederick Douglass. 
 
Read and annotate the 
introduction and first page, 
students finish reading and 
annotating. 
 
They share in small groups. 

Discussions tracked for accuracy. 
 
Annotated text finished by student 
 
 
This is to be part of survival articles. 

Day 37-41 Review of previous reading. 
Read end of book and discuss. 
Students presented with picture of  
“The Lion and the Mouse” by 
Aesop, sharing aloud the original 
version. 
 
Introduce poetry terms. Students find 

Small groups of students will use the 
picture to create a narrative with 
natural sequence of events that follow 
the pictures, keeping in mind 
‘survival.’ 
 
Make notes of poetry terms. 
Compare poetry form to song form 



[Type text] 
 

Spring 2015  
 

poems: “Do Not Go Gentle Into that Good 
Night” by Dylan Thomas and “Home” by 
Michael Buble. 

through discussion and answer short 
answer questions using references 
based on the text. 
 
Book Test 

Day 37-41 Ask students to do a quick write of 
their view on the sport of mountain 
climbing, explaining why they 
would or would not take part. 
Review antagonist and protagonist. 
Discuss how setting can be the antagonist 
in a piece of literature. 

Read, annotate and discuss Jack 
London’s “To Build a Fire.” 
In a well-written paragraph, explain 
how the author’s word choices 
foreshadowed the end of the story. 
 
Review ‘survival’ poems and articles. 

Day 42-46 Review what is required in a good 
essay. 
 
Using an exemplar essay, discuss 
the parts and how it is connected  
 
Review of previously taught skills. 

Using information gathered from 
unit, write an essay answering the 
question “What characteristic does it 
take to survive and how does setting 
(situation) play a role in developing 
those characteristics?” 
 
Nine Weeks Test 

Day 47 Essay Presentations  

 

 

 

Now that you have established what the students need to know and be able to do at the end 
of this unit of study, now plan the day-to-day learning experiences.  

Overview of the Teaching Activities for this Unit of 
Instruction 

UBD Stage Three-Learning Plan 

Lesson # 
Date/Day 

Teaching/ 
Delivery Method (What I will say or do) 

Check for Understanding  
(What will the students say or do) 

Day 1-5 Routines and rituals for classroom 
and school. 
Introduce poem “Oranges” by 
Soto with a discussion of figurative 
language, character traits, and 

Students demonstrate understanding of 
classroom rules and procedures. 
Students annotate poem for familiar 
characteristics of text. 
Journal response-To what class mights you 
belong and why? 
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symbols 
Give background of author. 
Give background of time period of 
book. 
Discuss what was going on in other 
parts of the world and tell that 
America had not been settled by 
Europeans at this time. 
Show pictures of dress and places 
where people lived. 
Explain the classes of people and 
how the system operated. 

Fill in a class system chart and place people 
of today where you think they belong. 

Day 6-10 Introduction of unfamiliar words 
in text. 
Teacher reads until students get 
used to dialect of characters. 
Discuss why the boy did not know 
his name. 
What may be the purpose of the 
author not sharing a name at the 
beginning like most books do? 
Think about what type of person 
the boy might be and trace any 
changes that may happen 
throughout the book. 
Introduce information in a good 
thesis statement-look at examples 

 
Write about what it would be like not to 
know your name. 
Start tracing the character’s actions and note 
any changes. 

Day 11-15 Review of previous reading. 
Introduce protagonist and 
antagonist. Show video of different 
types of conflict and try to identify 
different types throughout the 
story. 
Discuss what point of view is and 
determine what point of view the 
story is told from 
Discuss parts of informational essay. 
Develop an introduction. 

 
In journal, note events of story and give a 
prediction. 
Tell why religion is playing a large role in the 
book. 
A short research about religion during this 
time period. 
 
Introduction example 

Day 16-20 Review of previous reading. 
unfamiliar words and phrases 
Discuss the setting of the book and 
its impact on the plot. 
Talk about elements of a story 
beginning with the exposition. 
Discuss parts of a concluding 

 
Students write their understanding of the 
exposition and revise and give examples as it 
becomes clearer to them. 
They use a familiar story to understand 
elements of a story and apply this to Crispin. 
 
Conclusion example 
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paragraph. Develop one. 

Day 21-25 Review previous reading. 
Discuss qualities of different 
characters in the book. 
Why did Crispin’s mother not 
make him aware of the world 
around him? 
Why do you think Aycliffe treats 
his so awful? 
Are there any instances where an 
individual might deserve that type 
of treatment?If you could give 
Crispin advice, what would it be 
and why? 
Body paragraphs examples 

 
Responses to questions in journal. 
Discuss elements of story and start making a 
story map of events. 

Day 26-30 Review previous reading..Read for 
clarity. 
Discuss the Bear character and 
why he seems to contradict 
himself. 
Is religion still playing a part in the 
storyline? How do you know? 
Did learning his name have any 
bearing on how Crispin saw 
himself? 
Why did Crispin’s mother not tell him 
his name? 

Discussion and notes about 
characters. 
Explain the power of your name-
answer in journal. 
 
 
Justify by citing evidence from the 
text. 
 
Start developing introduction paragraph 
for writing. 

Day 31-35 Review previous reading. 
Discuss and note character 
changes. 
Discuss the ways Crispin has 
changed through the text and 
compare ideas and information. 

Continue taking notes about 
characters and story elements. 
Oral group discussions on topic. 

Day 36-41 Meet with each student about their 
introduction paragraph and provide 
feedback. Writing process will take 
place with students looking at other’s 
work and writing notes of 
encouragement and criticism. 

Essay in various forms of writing 
process. Essay to be rewritten at least 
once. Outline/strategy must be shown. 
 
Book Test 

Day 42-43 Review of skills learned during nine 
weeks. Nine weeks test. 
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